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gDUCATION FOR PEACE AND HARMONY:
AN OVERVIEW

Dr. Samit Kumar Maiti

istant Professor, Department of English, Seva Bharati Mahavidyalaya, K :
e West Bengal, India yalaya, Kapgari, Jrargrar
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Abstract

Peace and harmony are unquestionably the issues of topmost priority in the present
(limate of troubled international relations. Given the fact that we live at a time
when the nations are engaged in the competition for nuclear weapons, the issues
of peace and harmony attain special importance in the question of security and
sustenance of mankind. Despite the principles of international relations enshrined
in the Charter of United Nations, peace and harmony are yet to be established in
the international arena. There is hardly any contention in the view that education
for peace and harmony is the most vital component and the potent force against the
forces of war, conflict, violence, disintegration and disruption. The paper argues
that when the international organizations fail, education can act as the effective
catalyst for bringing about the much needed world peace and harmony for the

survival of mankind.
Keywords: Education, peace, harmony, war, conflict.

INTRODUCTION

Abolition of war and establishing peace and harmony among the nations
are of paramount importance for mankind in the present times,
particularly at a time when almost each and every nation is equipped with the
nuclear weapons and the relations of the nations are disturbed over various
geo-political factors at national and international levels. Every nation and every
_human being has the right to live in peace. Respect for that right is in the common
interest of mankind and an indispensable condition for peace, prosperity and
advancement, Despite the declarations of the governments, the principles of
International relations espoused in the Charter of United Nations are not fully
Maintained, thus perpetuating the imperialistic dominations of the powerful
?}? tions and jeopardizing the climate of world peace. Inmany parts of the world,
vaitarmed conflicts are a perpetual phenomenon. The arms race, which .absorbs

Material resources and spoils men’s creative potentials, still continues to
Pose the biggest threat to the whole of humanity. Indeed, the “strengthening
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Jvey,,
and guaranteeing of world peace is the fn(.‘t(‘)r‘;?h vyhich depeng. - iey,
devc‘lopnwnt of mankind orﬂw fates f’f our CIYI 1’fathn bu.t the v Y exigg,
life on our planet, the biological sur‘vwnl of man (‘Sym(’nldes,
is hardly any doubt that education is the most powerfuy] v .
of war and to consolidate intm‘nalion'al peace and hafm()ny, It is o G_thrf'at
social change necessary for poacwmakn?g and peace-bui ldi,ng effort WOr]da |
With the belief that a peaceful world is a warless world, the Peace g4 Vide,
over the years has specifically focussed on the abolition of wa, and all iy c;

Use
Definitions of ‘Peace’

The word ‘peace’ is surcharged with multiple meanings, A
level, the term “peace of mind’ refers to a mental state free fr,
It this ‘peace of mind’ is disturbed enough, an individua]
which is tantamount to doing violence to oneself. From t
of analysis the meaning of the word ‘peace’ can be ex
interpe}sonal level of international relations. In the g
relations the word ‘peace’ is used to denote the stat S betyeey
the nations. The word further designates the internal peace in a country, i ,
society, between the diverse social classes, organizations, and socia] structures
In ethics or morality the word is used to refer to an individua’s frame of
mind or human relationships and attitudes. The word “peace’ thys eludes 5
universally accepted definition because of its polysemantic nature, Peace, in it
broader connotation, does not simply mean the absence of war but “absence of
hostility among states, peaceful coexistence and friendly relations, elimination
of all forms of inequity and oppression which could give rise to conflicts and
establishment of just and equitable social structures” (Symonides, 1980, 235),
Peace is therefore nonviolence, non-hurting,

Or non-injury, or ahimsa in the
Gandhian tradition (Eckhardt, 1988b, 66), and it is a necessary condition for
the growth and development of the nations and mankind.

Causes of War

tan intry

M Inner Conflicy
¥nz.1y COmmjt suicid‘ |
his Intrapergony) levei
tended tq refer t, the
Oomain of international
e of relation

Itis very difficult to identify a particular cause of war. In fact, there have been
divergent causes of war. The origin of war has most commonly been interpreted

in the nature of man, in his inclination towards violence and aggressiveness,
and his passion for power.

The other cause of war is the imperfection of the international system
that allows unrestricted freedom of action for the nations in their econorr}lcf
political and military competition, and prejudices and lack of underStam-iur;g
among nations. Apart from this, economic disparity, fundamentalism, fa§CIii)n/
nationalism, racialism, bureaucracy, overpopulation, pollution, religio™
technology, etc. are also responsible for the origin of war. s,

The origin of war has found its most convincing explanation in M

in
Marx, Engels ang Lenin argued tha ly occurT! &

t wars are not the natural
phenomenon but the products of pa

) ) . itions.
rticular socio-economic condi
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mit Kumdal Matt e
) ';ﬂ . . ~
or. - Race and its Negative Consequences
S .
he AT 1angers of arms race of the nations are easily comprehensible. The Final
&) - 1 - - i 381 M ’ ' ; ’ )
The 9¢ Tenth Specml Session of the General Assembly of the United

. ()f tl1e .
1978 offered a comprehensive measure to disarmament. [t stated

o world is faced with an unprecedented threat of self-extinction of
hat » i.“b“ecause of a dangerous competition in the accumulation of the most
' ' ver produced. The numbers of nuclear weapons possessed
struct!y. s are more than sufficient to wipe out the civilisation from thé f.a(;,P

an
ot ! of Jjune

enditures are steadily on the rise. The huge waste of resources
aningless given the fa.c_t that a large secti(?n of the world population still
s me overty and malnutrition. The arms race is therefore a major impediment
[jve in goci o-economic development.
to tl};he rms 1ace, particularly in the nuclear field, and the invention of new
cof ultra-mOdem weapons with the use of sc.ience and technology, is the
49 horrible threat to world peace. T}’Ee arms race is not in consonance with the
I:rh; ciples of international pe.eace enshr.med in the Charter of the United Nations
P d it can hamper the stabiht.y of the international relations by weakening the
utual confidence of the nations. Today’s nuclear war has all the potencies to

annihilate the entire humanity.

ilitary €XP

Education for Peace

As an academic discipline, education for peace has attained a considerable
importance Over the years. It is primarily concerned with the study of violence
and alternatives to violence. According to Betty Reardon, peace education is
the transmission of knowledge about the requirements of, the obstacles to
and possibilities for achieving and maintaining peace, training in skills for
interpreting the knowledge, and the development of reflective and participatory
capacities for applying the knowledge to overcoming problems and achieving
possibilities. (Reardon, 2000, 4)

Peace education is often distinguished from education for peace. Peace
edupation is education on peace-related content, but education for peace is a
holistic approach to education that aims at shaping individuals and societies.
tf}II(;wever, these two processes are not mutually exclusive. The main objectivg of

peace educator is “to educate students about issues related to peace, contlict,
:;d :loflence, apd to transmit ideas and values that can infuse our students with
Pra};ag Z%Bgagmg in the world that adds to its potentigl for pea'ce" (Barbara &
People to b7, 24). Education for peace is a proce§s tha.t involves influencing Fhe
of peace 0 eha}'e more peacefully and pxjeven.tmg violence foxj the pr(f)mot.xon
Ways of thisl(zFlety and world at large. It is seriously epgaged in tra}r;s orming

Educag ing that have developed over the centuries of hu.man istory.
on the ma.lon_f()r peace is a broad area of study thé.lt partlculfirly focuges

JOr issues like conflict management, conflict resolution, conflict
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transformation, nonviolence studies, peace Smdicﬂq’ P résearch, an Pea
science. Education for peace is equally concerned Wlth educati on for dem, ;i ce
civic education, tolerance education, or human rights education, V.

David W. Johnson and Roger T. Johnson in their article entitled “Essen l
Components of Peace Education” (2005) maintain that peace can b C]aSSifieij
into two types: imposed peace and consensual peace. ‘Imposed peaceis “bagag (;n
domination, power, imposition, and enforcement. High-power groups yse theiy
economic and military power to force low-power groups to end hostilitieg and
implement the peace accords” (Johnson & Johnson 2005, 281). And COnsengy,|
peace is “based on reaching an agreement that (a) ends violence and hostilitie,
and (b) establishes a new relationship based on harmonious interaction aime d
at achieving mutual goals, justly distributing mutual benefits, being Mutya)|
dependent on each other’s resources, and establishing a mutual identit,”
(Johnson & Johnson 2005, 282). Imposed peace does not resolve the underlyin
grievances and fails to establish lasting relationship among the disputants. In
contrast to imposed peace, in consensual peace the disputants accept that peage
is desirable, legitimate, just, and beneficial. It successfully establishes 5 lastin
relationship because it is based on the mutual interdependence. Education fo,
peace is designed for the perpetuation of consensual peace.

United Nations General Assembly in its “Declaration on the Preparation
of Societies for Life in Peace” on 15 December 1978 framed several guidelines
with the solemn objectives to achieve peace for the international community,
The Declaration adopted a dynamic concept of peace which was based on the
effective action and strengthening of respect for the principles of international
relations. Peace does not mean freedom from violence but also “development and
co-operation of all nations, large and small, mutual understanding and respect
for the identity and diversity, resolution of mankind’s worries, respect for the
principles of sovereign equality and elimination of all pathologies in international
life. Only such concept of peace is capable of engaging hearts and minds and
can constitute the aim of educational processes” (Symonides, 1980, 235).

Following the UNESCO Constitution, the Preamble to the Declaration of
the United Nations in 1978 stated “since wars begin in the minds of men, it is
in the minds of men that the defences of peace must be constructed” (qtd. in
Symonides 1980, 237). The statement indicates that the genesis of war must be
sought in the prejudices and distrust, false information, negative stereotypes
and lack of understanding. In fact, the view that man'’s psyche is the source of
war and man has an unbridled instinct for aggression had been traditionally
supported by a large number of thinkers like St. Augustine, Martin Luther,
Thomas Hobbes and Sigmund Freud. On the other hand, the modern researC‘h
does not confirm the view about man’s incurable instinct for aggression. But this
1s not tantamount to saying that man is incapable of aggression, violence 'and
cruelty. The fact is human nature eludes generalisations. Aggressive behaviour
does not originate from human nature but either is a product of education

[roemy B I ‘
T T——
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spO , - .
esp nt and, under normal circumstances pref
=Yy (,»\ (‘

nse t |
a great extent shaped by

| atmosphere of competition, aggressive f co-operation and
ﬂomﬂh‘; trained and educated, they are capable of cont f;;ss and violence, [f
’r .' " ~ 0 . t i ‘ . ro ]ng "h('_mg'(l voQ
~.eg,8t'i"e resP‘oﬁsccsl. 11:/.loreto;zer, it is necessary to ackrmwl(,-d € rh‘ LJFQ and
. i > S > - . ! a p y
sable of IOV(”, tn?n 1P,. olerance and that in the process (g)F an
aP?tic upbringing the finer sensibilities of man can be d(‘ el prjr)ppr and
: > developed.

51
or @ ’nvironme

o E Jucation in Schools
versally acknowledged that school is a major

. -4 ' a . i 1
. 1 Bar-Tal and Yigal Rosgn in their article ”Peac]e Edgsgt?;: (,?Oashsa.t”,m’
d in Intractable Conflicts: Direct and Indirect Models” (28090C]ehes
cation for peace can be most effective through school for the fol)loavl:/%rsg

It is um

volve

Education in schools is' sure to reach the whole society because schools are
compulsory and all children are required to attend the schools.

Schools are often the only the social institution that can formally and
oxtensively achieve the objective of peace education as they have the
Luthority, the resources, the methods, and conditions to carry it out.

. Schooling takes place during children’s formative years, and the young
children are least affected by the dominating ethos and are more open to

new ideas and information.
The young generation is required to learn the messages and information in

schools and often treats them as truthful.

Although this observation is largely true,
the schools are the institutions that operate within cert
material conditions. The objectives of peace educationins
only when there all the factors will be effective simultaneously.

nle education for peace demands that the school curriculum be designed
to eliminate war and create a favourable climate for the perpetuation of the
message of peace and harmony. Schoolis a powerful agent in the transformation
zf]ful}ltufal. values that lead to the reconstruction of education for peace. While
Deé’n asizing the importance of school in oducation for peace, Carlton R.

anan remarks:

f;:tcreuthe school is the agent for the perpetuatio

it s thznent for t_ra.n.sformin g t’"le. culture as we

. ducatiorSSponszbllzty of pra;tzsmg educators b versity

The Socialfor peacg, beginning with the elementary grades to the 'un‘ ’af ho /

the redony fO’undatzons of education approach f:ducatzqn as a force ’,’ bo¢ 4

ption of man from social ills, the basts of which is to make man more

peac
aceful and so more productive.
(Deonanati, 1971, 225)

it should not be overlooked that
ain social, cultural and
chools will be achieved

n of the cultural heritage, and an
11 as for individual development,
to give the highest priority to an
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The statement quoted above rightly brings to the fore the param,
importance of school as a social and cultural institute in the dissemip, un
cultural values for the peace and harmony. To achieve the objectives of
for peace the following measures may be adopted at the school:

ati()n Of
ducatioy,

* Education must be made free, universal and mandatory for the childrer,

* Education must provide the children hope for a meaningful and rewardin,
livelihood and life. The lack of educational opportunities is one of the factor
to join terrorist and rebel groups in many countries.

* The content of the school curriculum should be related to life that
behavioural changes will be reflected in the learning-behaving relationsh;
Peace should not be considered to be simply an academic discoyrse but'
must be made an integral part of practical life.

* School curriculum should be conducive to the growth of a Cooperatiye
community. School must encourage cooperative learning to teach the chilren
the values of co-operation, mutual trust, mutual respect, and interdependence

*  School must teach the children how to make difficult decisions and resg]
conflicts constructively.

*  Peace will not sustain without the strong moral, civic and ethical values of the
members of the society. As school attendance for the children is mandatory,
the effects of education can reach the entire society.

* Education for peace socializes the young children in such a way that
facilitates the process of reconciliation and the development of a culture.

These are some of the crucial measures necessary for the fruitfulness of the
education for peace.

Child-Centric Education

Involvement of the children to the process of peace-building is necessary to
make the effort successful and effective. Education for peace is, as Sissel Volan
observes: teaching children to understand the reality of our interdependent, yet
still un-co-operative world, and to create a set of attitudes which enables them
to cope with this reality. Attitude-building is of course a long-term task, and
one could therefore say that peace education has to be a process rather than
an isolated exercise. Most basic attitudes are shaped in early childhood. Peace
education should consequently form an integrated part of a child’s upbringing
in school as well as out of school. (Italics in original; Volan 1981, 215)

Education in childhood is crucially important as it is the formative period
for “attitude-building’. Attempts must be taken to develop positive attitudes
among the children through proper education. They should be taught to respect
for rights and opinions of other people. They must be trained to meet other
cultures with an open mind and they must be taught to be free from ethnocenfr}:c
prejudices. Co-operation, not competition, should be encouraged so that the
children may develop healthy attitudes.

ve
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Children should form &% integral part in the process of peace-building
are to be considered important and they can also contribute 0

Their opinions ar' . :
he problem-solvmg and conflict-resolution.

ceful Coexistence am
The most important objective of education for peace is to ensure the peaceful
existence Of a1l nations and all men for the harmonious advancement of
mankind. Curriculum should be designed to promote the lessons of co-operation
sther than competition. John Dewey rightly emphasized that the good society
< a cooperative society. Indeed, the school “must emphasize cooperation in
preference t0 competition because it is the place of the school to help students
to begin to think about other members of our society. If all men must learn to
live together, there will be need for a world citizen perspective and a genuine

effort to eliminate provincialism in education” (Deonanan, 1971, 224).
al Peace and

a8
(h

Pea ong all People

Education for the Promotion of the Ideals of Internation
Understanding

FTducation for peace must aim at creat
wexistence of the people and promotion 0 :
and understanding. While the aim of education should be the elimination of

negative stereotypes and attitudes, pejorative images about other nations, the
e of friendship, respect

Efi;ures should be taken for strengthening the sense 0% espect

and Czl‘t’zlues, d.iversity and welfare of other peopleg Racial hatred,.rehglous

Violence ral prejudice, national or other discrimination, advocacy ot‘war an‘ ‘

must oy, must be discouraged in the education for peace. Edgcatilon for }?tl“dttt

angd Og.spégate the ideals of love, fellowship harmony, ]UStl‘Ct?,. 1€‘L1L’1,d‘l y{,

erszarizylty' Education should make people capable of respecting an¢
ing other people and other cultures:

ion of conditions for the peaceful
f the ideals of international peace
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Dissemination of Genuine Knowledge about the Worjq

One of the major causes of conflicts is‘thc misconception aboy
peoples and their cultures'. Wrong peTC&!}7t1(>n lefads to Misju em‘en?ther
misunderstandings. So the aim of cdu.catlon for peace must he the d; Ssemip alnd
genuine knowledge about the world, its pr(;)blems and the Ways to thei, w0 ua:]%
Since peace is the supreme value of mankmd., all measures should be s 1;)”
to develop an unbiased knowledge about dlffferent ways of “Ving, ade Z,ed
understanding of the world, values and effectlv'e actions. Effectjye ea‘zuate
for interactions and exchanges with diverse nations and cultureg can hé] Teg
lessen the possibilities of misinformation about other nations and Cultureg | 0

can strengthen an atmosphere of co-operation and mutua] interactiong. d
Education for Disarmament

Disarmament education is essentially an integral part of peace educatiop
itis concerned with all aspects of arms race and disarmament. In or
the disarmament process effective what is needed is the serious study of
horrors of war and the destructiveness of modern weapons. The Fing] Documeny
of the Tenth Special Session of the United Nations General Assembly, dedicateq
to disarmament, stated that education programmes in the fields of disarmamen;
and peace “contribute to a better understanding of and acquaintance with
the problems created by the arms race and the disarmament necessity, thys
being able to play an effective part in the solving of this major problem of the
contemporary world by creating an opinion favourable to the stopping of the
arms race, to the reduction of arsenals of accumulated arms, to the Systematic
reduction of military expenditures and to moving on to disarmament” (qtd. in

Néstase 1983, 396).Efforts must be made to deglorify violence at the individual,
national and international level.

der to Make

Value of Empirical Experience

Academic and theoretical knowledge about peace is not sufficient to
guarantee peace in the practical world. What is needed is a coordination of
theoretical knowledge and its praxis. William Eckhardt in the article “Bridging
the Gap between Peace Action, Education and Research” argues quite
convincingly the role of an activist in translating an idea into a reality:

Activists, in attacking established social structures, tend to generate an equal
and opposite reaction from the Power structure which they attack. This methoc;
often exposes the power structure in a way that more academic methods ;’
research fail to do, thus making visible what otherwise might remain relatively
invisible. In thig manner, the activist often serves to make the social unconSC}Ol‘jz
conscious even as the psychoanalyst serves to make the individual uncolns]cwart
conscious. This Process of raising consciousness would seem to be a vita! P

of the Peacemaking process, without which the peacemaking process mightn
get off the ground. (Eckhardt, 1988, 182)
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CONCLUSION

and harmony among the nations is universally recognized as the
_ramount value for rna11k1qd. Despite serious engagement with the que;rmn
},;‘ peace and hﬂfmo“)c’:l:‘]:ienhwt}?;}" of mankind shows that the wars, with their
" getoll had been r:;. ring phenomena. Apart from war, poverty, starvation,
Colbnialismy racial 1scr1mmat10n,‘ dlSPTOpqrtlonate economic development
petween the dEVeIOP?d and developing countries, etc. are the major impediments
o the way of ef-fectlvg means of world.peace and harmony. Peace is not just
ihe absence of war, violence and conflict; it also means the fulfilment of all
he basic human needs. The pnly reasonable and sensible solution to all these
sroblems S the peaceful coexistence and co-operation among the nations for the
Larmonious growth and prosperity of mankind. Since peace cannot be achieved
and maintained by acquisition, efforts must be made for the development of
moral conscience of the international community for the sustenance of peace
.nd betterment of international relations. Mass media have a crucial role in
huilding an international conscience and in developing the favourable climate
for international understanding and in countering the evil forces of war and
conflicts. The effectiveness of the idea of education for peace depends largely
on the participation and co-operation of international organizations, both
governmental and non-governmental. [nternational laws prohibiting war
must be implemented for the protection of the rights of the nations and human

rights. The concerted efforts of all these can ensure the peace and harmony of
the nations and mankind.

}131
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